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ABSTRACT 
Attitude and motivation have been crucial elements within the context of a learning a 
language. Studies have shown that motivation plays a vital role in language learning. 
When students are motivated, their language proficiency skills are enhanced. The 
students with higher level of motivation will do better than those with lower level of 
motivation. Thus, the present study was conducted to investigate the reasons for 
learning English in Pakistan particularly the most dominating types of motivation 
namely instrumental motivation or integrative motivation. Besides that the study 
investigated the most influencing factors that affect the learners’ motivation. Finally, 
the current study has drawn a comparison between science and engineering students 
at research venue. A cross-sectional approach was adopted to inspect the types of 
motivation and most influential factors among the science and engineering students 
by using both quantitative and qualitative methods. The data was collected from 480 
respondents at one point before the end of an English course at Quaid-e-Awam 
University of Engineering Science and Technology in Pakistan. For a clearer picture 
of the study, 18 students were interviewed to cross validate findings obtained through 
questionnaires. The findings of the study revealed that Pakistani science and 
engineering students learn English for both instrumental and integrative orientation 
but the instrumental orientation dominated over integrative orientation. In addition, 
engineering students were significantly more motivated than science students over 10 
factors. 12 hypotheses were developed and tested; the findings showed that 10 
hypotheses were accepted while 2 were rejected. Further, the open-ended responses 
revealed that the mother tongue of respondents does not play any pivotal role for 
learning English. Moreover, the results revealed that the Pakistani students who were 
engaged in student politics, their role for learning English remained as neutral or 
negative. The students in general were enthusiastic to learn English. The findings of 
the present study may be fruitful for researchers, educationist, and course designer to 
design strategies and syllabus that could help learners in future. 
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ABSTRAK 
Sikap dan motivasi adalah elemen-elemen yang penting dalam konteks pembelajaran 
bahasa. Kajian lepas telah menunjukkan bahawa motivasi memainkan peranan 
penting dalam pembelajaran bahasa. Oleh itu, kajian ini telah dijalankan untuk 
menyiasat sebab-sebab pembelajaran bahasa Inggeris di Pakistan terutamanya dalam 
mengenalpasti jenis motivasi yang paling dominan iaitu motivasi instrumental atau 
motivasi integratif. Selain itu, kajian ini juga mengenalpasti faktor-faktor yang paling 
mempengaruhi motivasi pelajar. Kajian ini juga telah membuat perbandingan antara 
tahap motivasi pelajar sains dan pelajar kejuruteraan. Pendekatan keratan rentas telah 
digunakan untuk meneliti jenis motivasi dan faktor-faktor yang paling berpengaruh 
dalam kalangan pelajar sains dan pelajar kejuruteraan dengan menggunakan kaedah 
kuantitatif dan kualitatif. Data telah dikumpulkan daripada 480 responden yang 
mengambil kursus Bahasa Inggeris di Universiti Sains dan Teknologi Kejuruteraan 
Quaid-e-Awam di Pakistan. Untuk mendapatkan gambaran yang lebih jelas, 18 
pelajar telah ditemuramah untuk mengesahkan penemuan yang diperolehi melalui 
soal selidik. Dapatan kajian menunjukkan bahawa pelajar sains dan pelajar 
kejuruteraan di Pakistan mempunyai orientasi instrumental yang lebih dominan 
daripada orientasi integratif. Pelajar kejuruteraan ternyata lebih bermotivasi 
berbanding dengan pelajar sains dalam 10 faktor yang dikaji. 12 hipotesis telah 
dihasilkan dan diuji; dapatan menunjukkan bahawa 10 hipotesis diterima manakala 2 
ditolak. Jawapan yang diperoleh daripada soalan terbuka menunjukkan bahawa 
bahasa ibunda responden tidak memainkan peranan yang penting dalam 
pembelajaran bahasa Inggeris. Keputusan menunjukkan bahawa bagi pelajar Pakistan 
yang terlibat dalam politik pelajar, peranan mereka dalam pembelajaran bahasa 
Inggeris kekal sebagai neutral atau negatif. Pelajar-pelajar pada umumnya 
bersemangat untuk belajar bahasa Inggeris. Dapatan kajian ini mungkin berguna bagi 
para penyelidik, pendidik, dan pereka kursus untuk membentuk strategi dan sukatan 
pelajaran yang boleh membantu para pelajar pada masa yang akan datang. 
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THE STUDY 
This thesis comprises five Chapter (see Figure 1.1). Chapter one is the introduction 
to the study that covers the background of study, which focuses on brief history of 
the role of English as well as its importance and practice in Pakistan. Then it briefly 
leads the readers to the Language and motivation, the role of higher education 
commission in promoting English learners and English faculty in Pakistan followed 
by the benefits to the English language learners. In addition, it discusses the profile 
of the target site and courses taught at research venue problem statement, research 
questions and subsequently ends with the objectives and scope of the present study.   
Chapter two of this thesis briefly defines the various definitions of motivation 
including different perspectives of various schools of thoughts about motivation 
followed by previous frameworks and researches conducted in the area of l2 
motivation in various contexts. Finally, the conceptual framework of the current 
study is given which serves as foundation for present study to answer the research 
questions developed. 
Chapter three begins with the light note on cross sectional research, then the 
detailed report of the researcher’s methodological consideration such as mixed 
methods, research design, and instrumentation. A research paper has been presented 
on this at Malaysian Technical universities Conference on Engineering and 
Technology (MUCET) at KSL Resort Hotel Johor Baru Malaysia in October 2015. 
Insaf Ali Siming , (2015). A Study of Major Steps and Issues in Constructing 
Quantitative survey: A guide for researcher.  
In addition, the Procedures and reliability of the questionnaire, sampling and 
pilot study are discussed in Chapter three. The results of the pilot study were 
presented in the Second International Conference on Research Methods in 
Management and Social Sciences at Shinawatra International University in Bangkok, 
Thailand on 7th February 2015. Insaf Ali Siming, (2015) A Pilot Study on a Cross 
Sectional Investigation of Science and Engineering Undergraduates’ Motivation 
xxii 
 
towards Learning English in Pakistan. The same is published in Journal of 
Education and vocational Research. Vol. 6, (1) pp. 61-67.  
Chapter four of the thesis presents results of the quantitative and qualitative 
analysis based on research questions and objectives. A research paper has been 
published based on the initial findings in Scopus indexed The Social Sciences 10 (6), 
718-722 (Scopus Indexed). Insaf, A.S., Elizabeth, M.A., et at (2015). Motivation 
towards Learning English as Second Language among Science Undergraduates’ in 
Pakistan: A Case Study of QUEST Pakistan. In addition, a research paper addressing 
the third objective has been accepted in Mediterranean journal of Social Sciences. 
Insaf, A.S., Elizabeth, M.A., et.al (2016).  Motivation towards learning English:  A 
comparative study of science and Engineering undergraduates in Pakistan. 
Finally, Chapter five of the thesis concludes the thesis with the summary of 
the results, motivational difference, implication of the study, contribution to 
knowledge and understanding, limitations and recommendations for future study. 
 
 
 
 
 
  
CHAPTER 1  
 
 
 
 
INTRODUCTION 
1.1 Background of study  
Pakistan is a multilingual and multicultural society. The linguistic map of Pakistan is 
quite complex with more than 69 languages; each of the five provinces has one or 
more dominant languages and a number of minority languages. However, English 
enjoys the status language of instruction and legacy in Pakistan. There are thousands 
of languages in the world. Valdes quotes Ponty who believes, “I may speak many 
languages but there remains one in which I live is English”. One language the world 
is to day heavily dependent on is English and it was and is the only language that is 
known to the elite ruling class who performing official and state duties (Rahman, 
2004).  
English enjoys the status of the language of power because of its intimate 
association and relations with ruling elite class (Haque, 1982; Rahman, 1999) which 
has helped in making it a prestigious language. English is the language of domain 
power and prestigious in comparison with Urdu, the national language which is only 
spoken by 7% of the total population of Pakistan, and other regional languages of 
Pakistan like Sindhi which is spoken by 14 to 15%, Punjabi which is spoken by 44% 
of the Pakistani population, Pashto by 3%, Balochi by 4% and Sareki by only 5% 
(Rahman, 2004). English is the passport to run day-to-day affairs. As the official, 
professional and academic language of Pakistan, English is highly valued and 
honoured in the society for many reasons. Considering the international relations of 
Pakistan with other nations and the extended interest towards technology and science 
2 
 
throughout the world, learning English as an international language has found a 
greater importance in Pakistan. Since the birth of Pakistan in 1947, English is on and 
off taught as a compulsory subject to all undergraduates. It is not possible for 
students to obtain a degree without a pass in English as to fail in an English course 
would mean failing the entire examination. 
Like everywhere in the world university education has upmost importance 
and considered a privilege for students who study. In Pakistan there are two kinds of 
universities; the professional universities like Engineering and Medical universities 
and General university students who passed their class examinations (matriculation 
and intermediate) and secure good scores in the pre-entry test for admission in 
universities are enrolled in professional universities like the Medical and Engineering 
universities. Those who obtained minimum scores in the pre-entry test are admitted 
into the general universities. Quaid-e-Awam University of Engineering, Science and 
Technology (QUEST) in Nawabshah, Pakistan is a unique university because this 
university offers courses for both engineering and science students which is nearly 
impossible to find in other universities in Pakistan. QUEST is also a newly establish 
institute of higher education in Pakistan.  
There are two main faculties in this university Faculty of Engineering 
comprises of three departments Department of Civil Engineering Department of 
Mechanical Engineering and Department of Electrical Engineering, Faculty of 
Science consists of Department of Mathematics, Department of Information 
Technology and Department of Computer Science (Prospectus Quest, 2014). Those 
students who secure a good score in the entrance examination of the university are 
interested to join the Faculty of Engineering because engineering is considered to be 
an honourable profession in Pakistan. On the other hand, students who pass the 
entrance test with an average score are likely to enroll in Faculty of Science.  
In QUEST all the subjects are taught is English and learners are expected to 
have sufficient knowledge of English to perform well in their academic and 
professional life. As such, the English Language Centre (ELC) has been established 
as an independent entity in the university with seven teachers and two language 
laboratories where practical lessons are performed to cater to the basic needs and 
requirements of students. The English courses taught in various departments of the 
university through the English Language Centre are Functional English and 
Communication Skills. These courses are taught in the first two semesters of the first 
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year of the undergraduate programme (Prospectus Quest, 2014). It involves 52 one-
hour lectures over the period of one term. The assessment comprises of a three-hour 
paper examination. The present study is designed to be undertaken at a higher 
institute of learning in Pakistan for many good reasons such as the researcher  has 
been one of the faculty members teaching at QUEST for the  last eight years, this 
university is unique  because it offers engineering and science courses, the QUEST 
graduates from both faculties contribute tremendously to the economy of the country 
and lastly, the current study is funded by Higher Education of Pakistan under a 
Faculty Development Program through QUEST. 
1.2 Language and motivation  
Everyone agrees that a positive attitude and high motivation towards language, its 
culture and people are useful in achieving a certain goal. The challenge when it 
comes to motivation is that it is psychological and therefore not directly observable ( 
Dörnyei & Clément, 2001). It is very obvious from Dornyei’s statements that 
motivation is very hard to define as Gardner (2006) stated that “motivation is a very 
complex phenomenon with many facets thus; it is not possible to give a simple 
definition”. The value of motivation for second language learning is thus pivotal and 
cannot be refused. Lifrieri (2005) argues that when asked the factors which influence 
individual levels of success in an activity such as language learning, most people 
would certainly mention motivation among them. Brown (2007) points out that it 
could be easily claimed that proper motivation is most important for successful 
learners especially in case of second language learning. Similarly, Gardner (2006) 
posits that learners who have high motivational level comparatively perform better 
than those who have low level motivation. He further adds that if one is motivated 
he/she has reasons and motives for engaging in the relevant activities, expend effort, 
persists in the activities, attends to the tasks, shows desire to achieve the goal and 
enjoys the activities.  
It is strongly believed that a language may be learned for anyone or any 
collection of reasons (Spolsky, 1989). In reference to this, Brown asserts that studies 
on learners L2 motivation majorly covers difference between two types of motivation 
namely, instrumental verses integrative motivation. Instrumental motivation is 
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“learning a language because of someone or less clearly perceived utility it might 
have for the learner”. More specifically a learner is instrumentally motivated when 
he/she wants to learn a language for functional reasons such as “to pass an 
examination, to use it for one’s job, to get higher salary, to use it during holidaying in 
a country, as change from watching television because the educational system 
requires it” (Wilkins, 1972). On the other hand, when learner learns a language with 
a purpose to integrative with native speaker and in order to identify himself as 
integral part of native speakers and their community is defined as integrative 
motivation (Gardner, 1983). Therefore, a learner is integratively motivated when he 
is interested to know about the culture and values of the native speakers and remain 
in contact with them to settle in the second language speakers’ country (Wilkins, 
1972). Among others, the course syllabus, teaching environment, teachers and the 
testing and assessment system directly or indirectly influence the motivation of 
learners to learn English. Motivation has been viewed differently by different school 
of thoughts. From the behaviourists’ perspective motivation is “quite simple the 
anticipation of the reward” (Brown, 2000).On the other hand, the cognitive consider 
that motivation is nothing but individual choice of actions and what experiences 
people experience while to attend the goals or to avoid them, in short, it explains 
individuals actions and efforts taken and sustained in that respect (Brown, 2007). 
Subsequently, the constructivist place further emphasis on social context as well as 
the individual’s decision as every individual perspective is different according to 
his/her environmental uniqueness.  
Despite the differences in perspectives on motivation by these schools. All 
agree on a agenda that the need of motivation is genuine and must be interpreted 
according to the social context of an individual. As such the case of research site in 
not different from that though the students belong to the same professional university 
but they are brought up in different backgrounds (rural and urban) and different 
schooling systems (private and public). In addition, the students come from different 
and diverse areas and speak different languages in the university. All these too could 
be other factors which influence students’ motivation for learning the English 
language. 
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1.3 Higher education commission and English language teaching in Pakistan  
Highly trained and qualified faculty are the most important requirement of higher 
education institution for quality teaching, innovative learning, research and 
development all over the world. The higher education commission of Pakistan has 
overcome the shortage of highly qualified and efficient faculty in last ten years to a 
certain extent by initiating major faculty development programs but still require a 
further boost to match international and global standards. The faculty development 
programme remains the core component of human resource development for the 
higher education commission (HEC, 2013). 
The higher education commission of Pakistan (HEC), previously known as 
University Grants Commission (UGC), was formed in 2002 with its founding 
chairman, educationist and former minister for Science and Technology Dr Atta-ur-
Rehman. The sole purpose to establish the HEC was to upgrade the falling status of 
higher education in Pakistan. In 1999, the commander-in-Chief General Pervaiz 
Musharaf bulldozed the government of democratically elected prime minister Main 
Mohammad Nawaz Sharif. 
 General Musharif paid due attention to education and for the first time in the 
history of Pakistan appointed a highly qualified person as the chairman of HEC who 
has in him excellence and a doctoral degree in his credit along with numerous 
research papers at national and international level. Dr Rehman has sharply increased 
HEC’s budget and pushed for more development. In first course of tenure, Dr 
Rehman says, more than 14,000 scholarships were granted and out of the total 5,000 
were foreign scholarships. The HEC did not only successfully increase its budget 
from internal government resources but also received the attention of foreign 
agencies. Dr. Rehman said that HEC is widely praised for mainly two reasons; to 
deliver and address quality education and to ensure quality at length. He further 
asserted that the quality enhancement cell has been established for the external 
evaluation for PhD thesis which has no room for local evaluation. Before the 
establishment of HEC only 3,281 PhD were awarded but after the establishment of 
HEC since 2002, more than 4,800 PhD have been awarded, an unexpected increase 
in quantity that was academically claimed to be a stun in performance. 
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The establishment of HEC is considered as a remarkable step for the 
educational growth and economic stability of the country. This step also directly 
supports the youth of Pakistan who make up one third of its population. HEC 
education reform policies meet the needs of faculty members at colleges and 
universities level. HEC also tries to solve the challenges and grave problems faced 
by academicians. On the basis of its reform policies, HEC remained the centre of 
attention for national and international funding. Since 2004, the government of 
Pakistan set aside an annual budget of $150 million, and at the same time increased 
the monetary support for the growth of science and technology remarkably and 
exceeds from $3 million to 100 million/The current budget allotted for higher 
education is equal to Rs 18,416 million. Apart from that, HEC received $100 million 
from the USA in lieu of being a partner in war against terrorism after the 9/11 attacks 
in the USA. This fund was given in instalments mainly to promote faculty 
development programs. Besides that, many research-oriented educational links were 
made with renowned institutes in the USA where an agreement was signed between 
Pakistan and US institutions commonly known as United States Agency for 
International Development (USAID) (HEC, 2013). 
According to the present chairman of HEC, Dr Ahmed Mukhtair, “Increase in 
research outputs of Pakistani universities, enhancement of quality education, 
improvement and establishment of highly qualified human resource, technical and 
physical infrastructure are just a few remarkable achievements achieved by HEC in 
the last ten years” (HEC, 2013). Resulting from the various endeavours of the higher 
education commission of Pakistan, six Pakistani universities have been ranked 
among the 300 Top Asian universities while two Pakistani universities are included 
among the top 300 ranked sciences and technology institutions of higher learning in 
the world (HEC, 2013). In order to provide a better and standard higher education to 
every individual, there has been outstanding effort with an increase in number of 
university campuses from 168 to 258 in Pakistan including the establishment of 41 
new universities (HEC, 2013). Another remarkable accomplishment of the HEC is an 
increase of student enrolment in universities to over a million from 33,000 especially 
in terms of the enrolment of female students which increased from 36% to 46%. This 
is a very motivating factor for economic and social growth. The government of 
Pakistan made a significant investment in the education sector by awarding 10,000 
local and foreign scholarships through a well-defined and totally transparent 
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mechanism that has made no compromise on merit. This is another tangible proof of 
its commitments to empower education in Pakistan (HEC, 2013).  
The main focus of the HEC is on its faculty development project with hopes 
to increase the number of PhDs. According to the new requirement for promotion no 
faculty member will be promoted until they obtain a PhD degree in their respective 
field and publish a specific number of research papers in HEC recognised journals. 
The present criterion for becoming an Assistant professor is a masters/ PhD degree in 
the relevant field. For Associate professors, they need to publish 10 ten papers in 
HEC recognized journals and possess ten years of teaching experiences. Professors 
need to publish at least 15 papers in HEC recognized journals or impact factor 
journals of par excellence. However, faculties at university level show resistance 
towards implementing these criteria imposed by HEC. 
Keeping the above facts in mind, under the HEC overseas scholarship 
schemes, more than 6000 scholars have been sent abroad under various faculty 
development programmes for Masters, PhD and Post-Doctoral research under the 
international research support programme. In return out of these 6000 around 4000 
scholars have successfully returned to their respective institutions to serve in 
Pakistan. In addition, more than 5000 scholarships have been awarded to meritorious 
students and faculty members under the indigenous schemes of which around 1230 
scholars have completed their doctoral degree from various reputable institutes of 
Pakistan (HEC, 2013). However, the scope of this study only covers the paramount 
progress made in English language related areas. 
1.4 Benefits to English language learners in Pakistan 
It is noted that there are various motivation uses of English in Pakistan including 
instrumental, integrative and interpersonal motivation. English is used widely not 
only in teaching and learning but it is also the language used in courts (supreme 
courts) as well as the military such as the air-force, navy and the army (Abbas, 
1993). In Pakistan there are many motivational reasons to use English; it is the 
language of both electronic and printing media (Abbas, 1993). In terms of electronics 
media the most dominating channels which are widely viewed and praised are in 
English in order to stay connected with world updates for receiving views and news 
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along with entertainment such as British Broadcasting Corporation (BBC), Cable 
News Network (CNN) House Box Office (HBO), National Geographic, Dawn news 
(Pakistani news channel), GEO news (Pakistani English news channel). Abbas 
(1993) argued that the print media is considered as a reservoir of resources and 
illustrations. It is the best source to provide updated information. According to him, 
English is used in 35 weeklies, 20 dailies, 153 monthlies, 33 fortnightlies and 111 
quarterlies as illustrated in Table 1.1. 
Table 1.1: Printing media resources in Pakistan (Abbas,1993) 
Weeklies 35 
Dallies 20 
Monthlies 153 
Fortnightlies 33 
Quarterlies 111 
 
Abbas (1993) cited in the role of media in the Development and promotion of 
English language in Pakistan by Naz Sultan.  
Currently, English is the main language used for advertisements. The sign 
boards from different companies, bill boards, political campaign banners and 
pamphlets are preferably installed and extensively published in English in order to 
promote L2 (Rahman, 2004). 
Undoubtedly, Pakistan is amongst one of the tourist countries so it contains 
many places worth visiting especially its Northern and tribal locations which are well 
known for its beauty of high mountains and temperate climate. These are a great 
source of attraction for tourists from all over the world. In order to provide better 
service for tourists, the employees of the tourist department and employees of four to 
five star hotels such as Pearl Continental Boor Band are well trained and prefer to 
speak English (Pathan, 2012). In addition, the people in Pakistan who are deployed 
to work in the restaurants and multinational food corners like Pizza Hut, KFC, and 
MacDonald are well trained to speak fluently and even the menu of these fast food 
outlets are printed in English. People are motivated and feel proud to place their food 
orders in English (Pathan, 2012). However, the situation is totally different outside 
these five star hotels and fast food outlets because people are shy and lack 
confidence to speak English (English use anxiety) because they fear that the common 
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people around them may be laughing at them as they are speaking English in front of 
them. 
Like other countries, speaking English and learning English in elite schools is 
highly motivating in Pakistan because students after completing their studies from 
English medium schools seem to have a bright future as compared to those who 
study in non-English schools, all the well paid and professional jobs such as military 
officers, and bureaucrats are only offered to those who are well-versed in English 
(Rahman, 2006). In this regard the government of Pakistan revised its education 
policy and in 2009, English was announced as a compulsory subject for all from 
class one in both private and public schools in order to provide equal opportunities 
for all. As a result, all government and private universities use English as medium of 
instruction (long term orientation). For the purpose of long-term learning (Kachru, 
1986) as cited in (Michieka, 2005) deliberates, the practice of English language in 
numerous genres of literature to improve English such as prose, poetry, novel, drama 
and fiction provide a platform to the audience for personal interest.  
The 2014 Nobel Prize has been shared by Kalish Satyarthi from India and 
Malala Yousufzi from Pakistan. Both are education activists but later one of them, 
Malala, started struggling for the promotion of education when she was hardly ten 
years old. The teenage girl wrote all the educational conditions of her state to a BBC 
reporter in English. English was the source of communication between Malala and 
top class electronic media channel and she was later nominated for the Nobel Prize 
(status orientation). Malala is the youngest person to be awarded a Nobel Prize and 
made history (Malala, 2014). Her motivational speech in the United Nations General 
Assembly in English showed her positive attitude and high motivation towards 
learning English (Website Noble Prize, 2014). 
The Ameer (chief leader) of Jamaitul- Islamai Sirajulhaq who is heading the Islamic 
organizations all over the world when questioned about the importance and use of 
English during his exclusive interview by GEO channel declared that learning 
English is a need and must be learnt as it is the language of science and technology 
(GEO, 2015). 
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1.5 English at Science and Engineering University 
This section of the study provides comprehensive and substantial knowledge about 
the research venue for the present study starting with the profile of research site, the 
establishment of English language centre within the institute of higher learning, the 
English language courses taught through the English language centre, and finally a 
detail summary of the section. 
1.5.1 Profile of target site 
Quaid-e-Awam University of Engineering Science and Technology Nawabshah 
(QUEST) is located just outside the city of Nawabshah near the airport and is spread 
over an area of 457 acres on both sides of the main high way (Sakrand road). In order 
to provide adequate opportunities in the field of engineering to the students of 
interior Sindh province, the Sindh University Engineering College Jamshoro was 
established in 1963 as a constituent college of University of Sindh. According to the 
1972 education policy, it was upgraded to the level of University of Engineering and 
Technology after it shifted to Nawabshah in 1974 (Prospectus Quest, 2014). 
In July 1976, the institute of higher learning entered its second phase and was 
declared as an additional campus of the University of Sindh through the legal 
amendment in the act of 1972 and was headed by a Pro-vice-chancellor. Fortunately, 
the additional campus was eventually upgraded to the level of university on 1stMarch 
1977 through an ordinance. Later on, the Provisional Assembly passed an act in this 
regard and named the institution Mehran University of Engineering and Technology 
Nawabshah (Prospectus Quest, 2014). 
In 1980, the Government decided to move the university at Jamshoro and 
simultaneously decided to run a constitute college of Mehran Engineering University 
Jamshoro at Nawabshah which was renamed as Mehran University college of 
Engineering and technology (MUCET) Nawabshah. After being upgraded in 1996, 
MUCET was established through the act of Sindh Assembly during the Government 
of Pakistan people’s party and renamed as Quaid-e- Awam University of 
Engineering Science and Technology Nawabshah (Prospectus Quest, 2014). 
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 The name is associated with the pioneer of Pakistan Peoples’ Party Mr 
Zulfiqar Ali Bhutto who was commonly known as Quaid-e-Awam, which means 
leader of the local masses. The association of the university name with the name of 
Mr Zulfiqar Bhutto was possible because at the time of the university upgrade 
process the Prime Minister of Pakistan was Benazir Bhutto. She upgraded and 
associated the university name with her father Mr Zulfaqar Ali Bhutto, the ex-prime 
minister of Pakistan. Before its up-gradation the university was only offering 
engineering courses. It was later renamed as Quaid-e-Awam University of 
Engineering Science and Technology. With the upgrade, the name of the university 
was changed and the word ‘science’ was included in its name (Prospectus Quest, 
2014). At the moment, Quaid-e–Awam University of Engineering Science and 
Technology consists of two major faculties and also runs the technological colleges 
associated with it. Two major faculties include Faculty of Engineering that consists 
of the following three departments: 
 
1. Department of Civil Engineering  
2. Department of Mechanical Engineering  
3. Department of Electrical Engineering 
 
The Faculty of science comprises following departments  
1. Department of Mathematics  
2. Department of Information Technology 
3. Department of Computer Science 
 
The department of computer science was included in the faculty of science 
but due to the lack of infrastructure, classes are conducted in the evening (Prospectus 
Quest, 2014).  
Apart from its regular classes, the function of the Quality Enhancement Cell 
(QEC) at QUEST Nawabshah is to conduct strict checks on the attendance of 
students and performance of the teachers. It is mandatory to know that according to 
the standards of HEC and Pakistan Engineering council (PEC) it is necessary for all 
students to have at least 75% attendance during the academic semester failing which 
the student is not allowed to sit for the examination. On the other hand, the 
performance of the teachers will be evaluated via proforma which will be filled by all 
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students. A statistical analysis will then be performed and academicians who do not 
meet expectations will be identified. Counselling sessions will be conducted in order 
to assist the academicians concerned to meet the requirements. Thus it is satisfying to 
know that the Higher Education Commission has awarded QUEST in “W” category 
the highest ranking among the 84 QECs for Pakistan in 2011 (Prospectus, 2014). 
1.5.2 English language centre at QUEST 
As mentioned earlier, English is recognized as international language of science and 
engineering students. With the advancement of new technology globally, science and 
engineering students intend to move into the competitive workplace with strong 
abilities to communicate across national and cultural boundaries. At the moment 
English is considered as a vehicle for professional development and the ability to 
read, listen write and speak in English will surely affect research, professionalism, 
instruction and ultimately one’s ' success (HEC, 2013) 
To address this need at the university, English language courses are offered 
by the English Language Centre (ELC). The English language centre was established 
as part of the faculty of science which is located on the first floor of the old central 
library. The sole purpose of establishing the English language centre is to improve 
and enhance the English proficiency of students. The English language centre served 
its purpose by improving the capabilities of the students from various departments 
through its courses like Functional English and Communication Skills (Prospectus 
Quest, 2014). 
At present, the English language centre has seven well-trained faculty 
members having basic degrees in English literature and language with Masters, 
MPhil or PhD level who are responsible for motivating students to improve their 
intrapersonal and interpersonal communication skills in English for their academic 
requirements and for future employability. The most senior member of ELC has 
completed his PhD from the University of Technology Malaysia in 2013 and 
resumed his duties to serve his students. Another senior faculty member of ELC is 
currently pursuing his PhD in English at UNIMAS Sarawak Malaysia whereas the 
third most senior faculty member of English language is doing his PhD in the 
Department of Languages and Communication, Faculty of Science, Technology and 
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Human Development, University Tun Hussein Onn Malaysia, Johor. Another faculty 
member of the English language centre has completed his M.Phil from the University 
of Auckland New Zealand. Moving forward two other faculty members are doing 
their M.Phil degrees at Sindh University Jamshoro Pakistan. 
The language centre is equipped with audio and video laboratories. The audio 
laboratory has a seating arrangement of 32 seats and provides a sophisticated 
environment for teaching and learning English at the target site. Besides that, the 
video laboratory has a capacity to accommodate 30 students at one time (Prospectus 
Quest, 2014) 
Furthermore, with the increasing demand of English and communication 
skills in the country, there is a need to upgrade the centre at the level of independent 
institute/directorate to offer various degree programmes in English language teaching 
and learning and human communication at the undergraduate and postgraduate level 
at Quest. The paperwork for this purpose is underway and will hopefully be 
materialised in the near future. 
The English centre has established its own seminar library. It is stocked with 
the latest books on functional English and communication skills along with CDs. 
Related books, audio and video cassettes and CDs are available for ready reference 
for the students and faculty members. The annual budget of the university sets aside 
allowance for book purchasing and the books are purchased through the university 
book purchasing committee based on the demand and supply of books as well as the 
recommendations of respective heads of department. (Prospectus Quest, 2014).  
It is notable to mention that besides these courses which are taught in both 
science and engineering faculties, the English centre also offers customised English 
courses to face the increasing demand of English. In addition , ELC collaborates with 
the Directorate of Continuing Education to organize short and long-term trainings 
courses based on the demand and requirements of the Pakistan Engineering council 
and Higher Education Communication(Prospectus Quest, 2014). 
For the last two to three years, the English language centre has played a 
significant role in mobilising the students at the target site through various awareness 
campaigns, social campaigns and co-curricular activities. The national level 
declamation contest was organized by the English centre in collaboration with the 
Directorate of Student Affairs. Other than that, two social and motivational events 
were hosted such as the Youth Leadership Conference, a two-days residential event 
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titled change In INTERIA for NEWTON are few among many to mention 
(Prospectus Quest, 2014). 
Finally it is worthy to mention that this centre is the first of its kind in interior Sindh 
which caters to the needs of students for foreign language learning. Currently, the 
centre is being supervised by Mr Ghulam Saqib Buriro. 
1.5.3 English language courses taught at Science and Engineering University 
(target site) 
An English language course named functional language is offered by the English 
Language Centre for first year undergraduates from all six departments of the two 
faculties in university. The academic year of the university is divided into two 
semesters and due the sufficient number of faculty members English is taught 
compulsory to all the first year students. Furthermore, a tentative teaching plan is 
given to all teachers and students at the beginning of the semester to facilitate the 
teaching and learning process. (Prospectus Quest, 2010, 2014). 
The course plan consists of a 52-hours lecture program and is divided into 
different sections to create balance in learning the different segments of English for 
Specific purposes (ESP) and English for Academics purposes (EAP). Every segment 
has a specific number of credits hours which are stated in the tentative plan. 52 credit 
hours are allocated to each English course to satisfy the requirement of HEC, the 
Pakistan Engineering counsel and to get ISO 9000 certification. Recommended 
reference books are also mentioned at the end of tentative teaching plan or tentative 
teaching schedule (Prospectus Quest, 2014). 
A course known as Communication Skills provides students with detailed 
knowledge about interpersonal and intrapersonal skills. More emphasis is put on 
organizational communication because students after graduating from university are 
expected to work in different organizations so they are well-trained through these 
courses on how to make upward, downward or horizontal communication. Much 
time is devoted to interviewing skills and presentation skills which provide students 
with sufficient knowledge on how to prepare and conduct themselves during 
competitive job interviews. Mock interviews are also scheduled in English language 
laboratories for this purpose. Students are asked to give presentations before their 
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classmates and teachers provide them with feedback about their presentation which 
ultimately improves students’ verbal and non-verbal communication skills 
(Prospectus Quest, 2014). 
Technical and business writing courses exposé students to certain skills such 
as how to write different types of application, memo writing, report writing and letter 
writing.  This course helps students in writing their final project thesis so all students 
are keenly interested to take these courses (Prospectus Quest, 2010). The expected 
outcomes of these courses are to improve student English proficiency, 
communication skills and reading and writing skills at length. 
1.6 Problem statement 
English as a global language plays a pivotal role for any individual to survive in this 
world as it is a language of science, technology, communication, media, judiciary, 
diplomacy and instruction (Haque, 1982). The use of English is inevitable for system 
maintenance where the ruling elite class was trained to perform official duties in 
English which has continued to be the official language of Pakistan since its birth 
(Haque, 1982). Therefore, learning English in Pakistan has become utmost important 
too. 
Studies have shown that motivation plays a vital role in language learning, 
when students are motivated, their language proficiency skills are enhanced 
(Gardner, 2006). Gardner (2006) posits that “students with higher levels of 
motivation will do better than students with lower levels”. He further adds that “if 
one is motivated, he/she has reasons (motives) for engaging in the relevant activities, 
expends effort, persists in the activities, attends to the tasks, shows desire to achieve 
the goal, enjoys the activities, etc. Undoubtedly, over the last two to three decades 
there has been an increased interest worldwide in the investigation of learners’ 
motivation towards English language learning; Instrumental and integrative 
motivation remained central point for researchers, the former related to the functional 
reasons of learning English and the later deals with to be part of native speakers or to 
integrate with them.  
 Shaaban and Ghaith (2000) conducted a study to investigate the English 
language learning motivational constructs of university-bound Arabic speaking 
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students in the English as Foreign Language (EFL) context of Lebanon. Chalak and 
Kassaian (2010) investigated Iranian students’ motivational orientations and their 
attitudes towards the target language and target community in Isfahan. Tahaineh and 
Daana (2013) investigated motivational orientation of Jordanian female students by 
using AMTB.  Liu (2007) investigated Chinese university students’ attitudes towards 
English, their motivation to learn English and the correlations of the said variables 
with the students’ English proficiency. Qashoa (2006) conducted a study among 
school students in Dubai. Al-Tamimi and Shuib (2009) investigated motivation and 
the attitude of students learning English inYemen. A wide range of literature in the 
context of learning English as a foreign language talks about attitudes and motivation 
worldwide. Currently, no study is conducted to investigate Pakistani students’ level 
of motivation towards learning English. However, studies remain scarce in the 
context of Pakistan (see table 2.4) where English is taught as a compulsory subject in 
professional and general universities. The current study attempts to fill the gap, in 
terms of Pakistani students’ motivation and intends to provide an in-depth 
exploration of science and engineering undergraduates’ students’ motivation towards 
learning English in Pakistan. Considering the role motivation plays towards learning 
a subject, it is therefore important to explore Pakistani students’ motivation towards 
learning English.  
Having said that, this current research is especially timely given ongoing 
concerns on motivation and learning and recognizes the importance of students as 
active autonomous participants in learning. Hence, the results generated from this 
study have helped to understand learners’ needs and assist them in developing 
appropriate strategies that may enhance their language learning. 
1.7 Aim of study 
The above mentioned background, self-reflection and paucity of previous research 
serves as a point of departure in this study to investigate the science and engineering 
undergraduates’ motivation towards learning English language in Pakistan. Thus, the 
proposed study intends to identify (i) the most dominating orientation of motivation 
(instrumental or integrative) of Pakistani science and engineering undergraduates’ in 
learning English as a foreign language, (ii) the factors influencing the learners’ 
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motivation and (iii) to investigate who is more motivated, the science or the 
engineering students. 
1.8 Research questions 
1. What is the dominant orientation of motivation (instrumental or integrative) 
among the science and engineering undergraduates towards learning English 
in Pakistan? 
2. What are the most important factors that influence the science and 
engineering undergraduates’ motivation towards learning English language in 
Pakistan? 
3. Is there any significant difference between science and engineering 
undergraduates’ motivation towards learning English in Pakistan? 
1.9 Hypotheses 
Keeping the research questions in the mind, the following 12 hypotheses have                 
been developed;  
( H1) Instrumental orientation 
i) Alternative hypothesis (H1) 
ii) Null hypothesis (H0)   
(H2) Integrative orientation  
i) Alternative hypothesis (H1 
ii) Null hypothesis (H0) 
(H3) English teacher evaluation  
i) Alternative hypothesis (H1) 
ii) Null hypothesis (H0) 
(H4) English course evaluation  
i) Alternative hypothesis (HI) 
ii) Null hypothesis (H0) 
(H5) English use anxiety  
i) Alternative hypothesis (H1) 
ii) Null hypothesis (H0) 
18 
 
(H6) Parental encouragement   
i) Alternative hypothesis (H1) 
ii) Null hypothesis (H0) 
(H7) Attitude towards learning English  
i) Alternative hypothesis (HI)  
ii) Null hypothesis (H0) 
(H8) Attitude towards English speaking people  
i) Alternative hypothesis (HI)  
ii) Null hypothesis (H0) 
(H9) Desire to learn English  
i) Alternative hypothesis (H1) 
ii) Null hypothesis (H0)  
(H10) Motivational intensity  
i) Alternative hypothesis (HI) 
ii) Null hypothesis (H0)  
(H11) Interest in foreign languages  
i) Alternative hypothesis (HI)  
ii) Null hypothesis (H0) 
(H12) English class anxiety 
i) Alternative hypothesis (H1) 
ii) Null hypothesis (H0) 
1.10 Objectives 
The proposed study intends to achieve the following objectives: 
 
1. To identify the dominant orientation of motivation among the science and 
engineering undergraduates towards learning English in Pakistan 
2. To establish the most important factors that influence the science and 
engineering undergraduates’ motivation towards learning English in Pakistan. 
3. To compare the motivational levels between the science and engineering 
undergraduates’ towards learning English in Pakistan. 
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1.11 Scope of study 
This proposed study focuses on first year science and engineering students from the 
Quaid-e-Awam University of Engineering, Science and Technology, Nawabshah, 
Sindh Pakistan. 
1.12 Significance of study 
The significance of study exists in the fact that there are an increasing number of 
research studies in language learning attitudes and motivation. Having said that, it is 
important to mention here that this study intends to provide an in-depth exploration 
of science and engineering undergraduates’ motivation towards learning English in 
Pakistan. This research will be especially timely given ongoing concerns on 
motivation and learning as well as recognized importance of the role of students as 
an active autonomous participant in learning. The results generated from the current 
study may build upon their prior knowledge to achieve requisite knowledge and may 
create positive impact on students' motivation towards learning English. In addition 
to that this enquiry may help to reveal the learners’ needs and help them to develop 
appropriate strategies that may enhance their language learning. Furthermore, the 
findings of this study may promise some improvements for learners, teachers, policy 
makers and syllabus designers and recommend possible changes regarding teaching 
and learning of L2 in Pakistan. Therefore, the current study will be a great addition 
for existing literature on the learning of L2.  
1.13 Definition of terms and key concepts 
The following key terms and concepts have been defined in the context of present 
study  
Motivation: Motivation is desire to achieve any goal it could be instrumental or     
integrative. It may increase or decrease due to many internal and external factors. 
Like teachers, parents, English courses, desire to learn English and motivational 
intensity 
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Orientation: orientation means type of motivation either instrumental or integrative  
 
Instrumental orientation: Instrumental orientation is type of motivation that refers 
to that an individual learns English only for the functional reasons or monitory 
benefits  
Integrative orientation: Integrative orientation refers to the type of motivation that 
students learn English just to integrate with native speakers. 
English teacher Evaluation: English teacher evaluation refers to the factor that 
investigates role of teacher for motivation at research venue.   
English Use Anxiety: English use anxiety refers to the level and degree of anxiety 
students feel while using English inside the class or outside the class 
Parental Encouragement: Parental encouragement here address the role of parents 
for motiving their children to learn English, here it is seen either parents role is 
encouraging or not   
Attitude towards Learning English: Attitude is defined as neural state of mind 
towards any object person or event here it refers to the behaviour of learners towards 
learning English. 
Attitude towards English Speaking people: Attitude towards English speaking 
people means the way students at research venue consider English speaking people. 
The learners’ attitude could be positive, negative or neutral in this regard. 
Desire to learn English: Desire to learn refers to the willingness to communicate 
here in this context it is considered as the students motivation to learn English. 
Motivational intensity: Motivational intensity here address the learners’ interest and 
motivation for learning English. It further can be defined as students either ignore all 
kind of distortion to be motivated or not   
Interest in foreign Languages: Interest in foreign languages refers to the extent of 
motivation learners possess to learn English at research venue. 
English Class Anxiety: English class anxiety refers to the degree of anxiety learners 
possess while looking at their motivation in class room for learning English. 
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The flow of the thesis is well explained in Figure 1.1. which illustrates the complete 
organization of the chapters.  
 
 
Figure 1.1: The organization of thesis   
Figure 1.1 gives detailed explanation of the thesis organization. The thesis is divided 
into five chapters. Chapter one begins with the introduction that includes back 
ground of the study, problem statement, research questions and objective of the 
study. This is followed by literature review in Chapter two. Chapter three of the 
thesis deals with the research design and methodology. Chapter four presents the 
results and discussion. Finally, Chapter five provides the conclusion that includes   
motivational change, contribution to knowledge, implications of the study and future 
recommendation. 
  
  
CHAPTER 2  
 
 
 
 
LITERATURE REVIEW 
2.1 Introduction 
This chapter briefly defines the various definitions on motivation including different 
perspectives of various schools of thoughts about motivation followed by previous 
motivational frameworks and important researches conducted in the study on second 
language learners’ motivation in different contexts. Finally, this extensive review of 
literature sets up the theoretical framework for the current study which serves as a 
foundation for current study to answer the research questions developed. 
2.2 Language learning and motivation 
The role of motivation has been emphasised in the learning and teaching of any 
subject at all levels (Rahman, 2004). It has become more significant and crucial in 
the teaching of English language as a second/ foreign language because it has direct 
intimacy and relation with the social nature of the learners (Kobayashi & Viswat, 
2007; Williams & Burden, 1994). The most prominent researcher on second 
language motivation, Dörnyei (2001b), argued and defines motivation as 
psychological and absurd term, which cannot be directly observed. There has been 
no signal definition of motivation so it is difficult to find mutual agreement of 
experts on the definition of motivation as it is a general term and includes many 
possible concepts (Ellis, 1985). It has been recommended that motivation be 
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considered as a key factor for successful second language or foreign language 
learning and it also influences the level of learners' active, positive and personal 
engagement in the lengthy process of second language (SL), foreign language (FL) 
or target language learning (TL) (Oxford & Shearin, 1994). 
Regarding the prime role of motivation in effective and powerful learning, 
research has reported that “motivation has often been seen as a key variable because 
nothing happens without it” (Schmidt, 2005). Motivation to learn a foreign language 
involves all those effects and cognitions that initiate language learning, determine 
language choice and energises the language learning process (Dornyei, 2000). 
Dörnyei (2001b) further posited that majority of researchers define it as the 
motivation relating to not only direction but also magnitude of human attitude and 
behavior. Further, firstly selection of specific action, secondly the persistence and 
continuity in it and lastly, degree of effort expanded and extended on it. Very 
similarly, Spolsky (2000) portrays motivation in behavioral terms as the measure of 
time a learner is set up to spend on a specific learning undertaking. Motivation can 
be characterized as why individuals choose to accomplish something, to what extent 
they will support the action and how hard they are going to seek after it (Dörnyei, 
2001). Further, Dörnyei (2001) argues the dynamically changing cumulative arousal 
in a person that initiates, directs, coordinates, amplifies, terminates and evaluates the 
cognitive and motor process whereby initial wishes and desires are selected, 
prioritized, operationalized and acted out. 
Motivation is considered as a key factor in the area of second language 
acquisition (Brown, 2007; Dörnyei, 2001a, 2010; Dornyei & Skehan, 2003; Jacques, 
2001; Ushioda, 2001). Dornyei (2000) argues that “Motivation is responsible for why 
people decide to do something, how long they are willing to sustain the activity, and 
how hard they are going to pursue it”. Therefore, motivation is considered as key 
factor for learning anything for every individual worldwide. Rost (2002) in his major 
principle of causality states that motivation affects effort and effort affects results 
and positive results lead to increase ability. Additionally, enhanced motivation fuels 
ability as learner. Motivation provides the primary impetus to initiate second/foreign 
language (L2) learning and later the driving force to sustain the long and often 
tedious learning process (Dornyei, 2009). Without adequate motivation, Individuals 
with the most noteworthy capacities can't finish long term goals or even transient 
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objectives, Similarly, appropriate and complete curricula and good teaching are not 
sufficient on their own to confirm student achievement (Dörnyei, 2010).  
In general, motivation has been viewed as an important factor that determines human 
beings' actions. Richards, Platt and Ho (1989) have defined motivation as a person's 
desire to do something-this definition uses the plural entry for the term motivation 
suggesting that it is a complex combination of several multifaceted subcomponents. 
Thus, is very difficult to define it as it is very complex. 
2.3 Schools of thoughts on motivation 
As motivation is considered pivotal for every individual to achieve the goal. There 
are three major school of thoughts on motivation who define motivation in different 
perspectives as discussed in following sub-sections. 
2.3.1 Behaviorist perspective 
This school of thought strongly believes that motivation is regarded as 
anticipation of reward (Brown, 2007). It is solely positive and based on previous 
experiences and tend to be repeated to get rewarded again and again. Further, it 
seems that it is based on external sources like parents, teacher, and syllabus and so 
on.   
2.3.2 Cognitive perspectives 
This group of people believe that motivation is nothing but choices of an individual 
that are gearing forces behind their decision, goals readiness and willingness to attain 
those goals, the degree of efforts employed to approach or in an action in this respect 
Killer (1983) as cited in Brown (2007) has identified six particular needs for 
motivation:  
 
1. The need for activity (both mental and physical movement) 
2. Exploration (searching for novelty) 
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